BRIEF INTRODUCTION
Children and youth with autism (AU) are often taught new skills through the use of prompts.
However, it is important to systematically withdraw or fade these prompts so that the individual can perform skills independently (Alberto & Troutman, 2006) .
DESCRIPTION
Fading, an applied behavior analysis strategy (ABA), is most often paired with prompts, another ABA strategy. Fading refers to decreasing the level of assistance needed to complete a task or activity. When teaching a skill, the overall goal is for the student to eventually engage in the skill independently. For example, when a skill is taught using a hand-over-hand prompt, it should be withdrawn as soon as possible so the student can perform the task without prompts. Thus, as an individual gains mastery of a skill at a particular prompt level, the prompt is faded to a less intrusive prompt (i.e., from hand-over-hand to touching a hand). This ensures that the individual does not become overly dependent on a particular prompt when learning a new behavior or skill.
For example, fading the physical prompt of guiding a child's hands may follow this sequence: (a) supporting wrists, (b) touching hands lightly, (c) touching forearm or elbow, and (d) withdrawing physical contact altogether. Fading ensures that the child does not become overly dependent on a particular prompt when learning a new skill (Cooper, Heron, & Heward, 2007) .
One of the first decisions that should be made when teaching a new behavior is how to fade the prompt or prompts. A plan should be in place to fade the prompts in an orderly fashion.
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The following is an example of fading a visual prompt when teaching a student to write the letter A.
ILLUSTRATION 1: FADING VISUAL PROMPT
The sequence on page four shows one method of fading a gestural prompt. The target is to teach a student to recognize a picture of a fire truck. The arrow represents a gesture toward the object.
STEPS
The steps of fading include:
1. Identify the behavior to be taught and level of prompts needed for the student to complete the task. 2. Identify the process that will be used to fade the prompt or prompts. 3. Identify criteria that will indicate that the prompt or prompts can be faded (i.e., 80% accuracy over three days). 4. Put process into effect. 5. Take data. 6. Fade prompts as planned.
BRIEF EXAMPLE
Mr. Taon wanted to teach 6-year-old Warna with classic autism to get ready to leave the classroom when the bell rang. He decided to use prompts and to fade them as Warna became independent. At first, Mr. Taon pointed to a visual of a bell and a door when the bell rang while gently prompting Warna to get up and move toward the door. This prompt involved Mr. Taon placing a hand under each of Warna's elbows. He would keep one hand on her elbow to guide her to the door while holding the visual.
Over the course of three weeks, he faded his prompt to (a) a light touch on one elbow while handing her the visual, (b) a light touch on her hand and a point to the visual, (c) a point toward a visual, and (d) finally he removed himself from Warna's desk area.
SUMMARY
Fading is the procedure of transferring stimuli as prompts to the natural stimulus. The goal is for students to produce correct responses and minimize errors when only the natural stimulus is pro vided. This clinical case study was conducted with a student diagnosed with autism and Tourette syndrome who displayed severe self-injurious behavior (SIB). Behavioral assessments and observations suggested that the student demonstrated less SIB during a self-restraint, where he wrapped his hands tightly in a large blanket. The study used an ABAB design with fading to reduce the size of the blanket to keep rates of SIB low. In addition, they also used a fixed interval reinforcement schedule and extinction during the intervention/restraint phases. Results indicated that the student maintained near-zero rates of SIB for 6 months after use of the blanket was eliminated.
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